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FOREWORD

The National Curriculum Framework (NCF) 2005 recommends that children’s
life at school must be linked to their life outside the school. This principle
marks a departure from the legacy of bookish learning which continues to
shape our system and creates a gap between the school, home and community.
The syllabi and textbooks developed on the basis of NCF signify an attempt
to implement this basic idea. They also attempt to discourage rote learning
and the maintenance of sharp boundaries between different subject areas.
We hope these measures will take us significantly further in the direction
of a child-centred system of education outlined in the National Policy on
Education (1986).

This initiative can succeed only if all stakeholders—school principals,
parents and teachers—encourage children to reflect on their own learning and
to pursue imaginative activities and questions. We must recognise that, given
space, time and freedom, children generate new knowledge by engaging with
the information passed on to them by adults. We also must remember that a
prescribed textbook is only one of the learning resources for a child, and the
teacher another. Her/his home and her/his environment, her/his life and her/
his peers, all these are resources and sites of learning. Inculcating creativity
and initiative is possible if we perceive and treat children as the chief agents
of their learning, not as receivers of a fixed body of knowledge. These beliefs
imply a considerable change in school routines and mode of functioning.

The book in your hands at present is an example of how a textbook
can be. It is based on NCERT’s resolve to reconstruct knowledge in all
areas from the perspective of the learner and the dynamic socio-economic
realities of contemporary India. The National Focus Group on Gender Issues
in Education, appointed under the auspices of NCF-2005, emphasises the
urgency of incorporating women'’s perspective for epistemologically redefining
conventionally defined subjects like home science. We hope that the present
textbook will make this subject free of gender bias and capable of challenging
young minds and teachers for creative study and practical work.

NCERT appreciates the hard work done by the Textbook Development
Committee responsible for this book. We are especially grateful to the members
of the National Monitoring Committee, appointed by the Department of
Secondary and Higher Education, Ministry of Human Resource Development,
for their valuable time and contribution and the sub-committee (National
Review Committee) for Human Ecology and Family Sciences (HEFS) for their
contribution in reviewing the textbook.
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As an organisation committed to systemic reform and continuous
improvement in the quality of its products towards quality learning for all,
NCERT welcomes comments and suggestions which will enable us to undertake
further revision and refinement.

H.K. SENAPATY

Director
New Delhi National Council of Educational
February 2016 Research and Training

w
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RATIONALISATION OF CONTENT IN THE
TEXTBOOKS

In view of the COVID-19 pandemic, it is imperative to reduce
content load on students. The National Education Policy 2020, also
emphasises reducing the content load and providing opportunities
for experiential learning with creative mindset. In this background,
the NCERT has undertaken the exercise to rationalise the textbooks
across all classes. Learning Outcomes already developed by the
NCERT across classes have been taken into consideration in this
exercise.

Contents of the textbooks have been rationalised in view of the
following:

* Overlapping with similar content included in other subject areas

in the same class

e Similar content included in the lower or higher class in the same
subject

e Difficulty level

* Content, which is easily accessible to students without much
interventions from teachers and can be learned by children through
self-learning or peer-learning

* Content, which is irrelevant in the present context

This present edition, is a reformatted version after carrying out the
changes given above.

v
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Gandhiji’s Talisman

I will give you a talisman. Whenever
you are in doubt or when the self
becomes too much with you, apply the
following test:

Recall the face of the poorest and
the weaKest man whom you may have
seen and ask yourself if the step you
contemplate is going to be of any use
to him. Will he gain anything by it?
Will it restore him to a control over
his own life and destiny? In other
words, will it lead to Swaraj for the
hungry and spiritually starving
millions?

Then you will find your doubts and
your self melting away.

vi
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PREFACE

The textbooks on Human Ecology and Family Sciences (HEFS), hitherto known
as ‘Home Science’, have been developed based on the vision and principles of
the National Curriculum Framework — 2005 of the NCERT. Globally, the field of
Home Science is known by newer nomenclatures but encompasses basically
five domains, namely, Food and Nutrition, Human Development and Family
Studies, Fabric and Apparel, Resource Management, and Communication and
Extension. Each of these domains or specialisations (as referred to in various
colleges and Universities) have grown and matured with expanding horizons,
keeping in tune with the changing needs of individuals, families, industry and
society. Consequently these domains have developed newer thrusts in view
of the evolving job market, and in many Universities have been renamed to
represent their current status and scope in a better way.

All these domains have their specific content and focus that contribute
to the Quality of Life (QoL) of individuals, families and communities in the
global, socio-cultural and socio-economic contexts. Every person is entitled
to a good QoL, and this creates a demand for professionals who can positively
contribute to different arenas and needs of personal and social life — ranging
from basic sanitation, housing, health care for physical and mental well-
being, safety, environmental promotion and protection, clothing, finance and
a host of myriad allied aspects of living, from micro to macro levels. This
obviously creates a challenge for educationists and educational institutions
to train persons to deliver the multifarious services. In this context, HEFS
provides numerous avenues with interdisciplinary perspectives. These include
opportunities to work in industry/corporate sector, teaching at various levels,
research and development, various cadres in public sector, regional, national
and international organisations that work with and for communities as well
as entrepreneurial ventures.

The academic fraternity, professionals working for community development
and those from industry are constantly interacting and shaping the education
and training in these fields. Thus educational programmes offered under
HEFS (Home Science/ Family and Community Sciences) are geared up towards
development of professionals who not only have knowledge and skills, but are
also sensitised to the challenges, needs and concerns related to quality of life,
productivity and sustainable development.

This textbook takes a holistic approach to address the pertinent issues
related to work, employment and careers, keeping quality of life in perspective,
individually and collectively. Hence the first unit and chapter is focussed on life
skills for livelihood, attitudes to work, work challenges, creativity, performance
and productivity, social responsibility and volunteerism. The importance of
flexibility, diversity, adaptation, balance between work, rest and recreation,
enhanced job satisfaction, and importance of occupational health and safety
are dwelt upon. Entrepreneurship versus employment is discussed, especially

Reprint 2025-26



bringing to the fore the opportunities that entrepreneurship provides for those
are interested in initiating innovation and change. While change is desirable, it
is important not to forget our rich traditional heritage of knowledge and skills.
Many of the traditional occupations, when coupled with innovation, modern
perspectives and good marketing, have tremendous economic potential.

The other chapters and units describe the five salient domains of HEFS.
Within each domain, there are several fields that offer ample professional
opportunities and occupational avenues. The syllabus and textbook attempt
to bring to focus the scope and significance of each domain in the present
day scenario, with inputs on knowledge and skills to be acquired and honed,
including use of ICT for not only gathering information but also as part of
practicals, activities and projects in order to be a ‘valued’ professional.

The practicals have been designed to enable learners to gain insights
and also have a bird’s eye view of the tasks and challenges inherent in the
various professional careers and avenues. Considerable emphasis is laid on
‘construction of knowledge’ through field exposure and first-hand experiences.
The exercises and projects would help to encourage critical thinking, develop
analytical and writing skills and eventually inculcate the ‘passion to learn’.
Many insights and ‘seeds’ of information have been ‘sown’. Students and
teachers in partnership can explore, think about, discover and discuss a
variety of topics and issues. Further learning is encouraged through select
exercises and review questions at the end of each unit. Some of the issues
of current concern that have been addressed, could not only be thought
provoking, but also foster sensitivity and social responsibility in the use of
this textbook. Exercises in understanding region-specific opportunities and
available resources have been included to encourage students (with guidance
from their teachers) to understand, appraise and appreciate their own socio-
cultural ethos and locales.

Objectives

The Human Ecology and Family Sciences (HEFS) textbook for Class XII has
been framed to enable the learners to:

1. understand the scope and significance of each domain within HEFS.

2. appreciate the importance of life skills for work, livelihood and careers.
3. become sensitive to the nuances of work vis-a-vis age and gender.
4

appreciate the potential of entrepreneurship and other varied professional
opportunities.

5. make informed career choices.

A feedback questionnaire is given at the end. We will appreciate your comments
and views about various aspects of this textbook. You may use the given
questionnaire or write to us on a plain paper/send e-mail. Your feedback will
help us to improve further reprint editions.

i
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A NOTE TO THE TEACHERS

Dear Teachers,

You must have noted the radical changes in the organisation of these textbooks,
compared to the conventional way in which Home Science education was
earlier designed and delivered. However, the contents and the focus of the
domains within Home Science (now called HEFS in the context of the revised
NCERT syllabus), essentially remain undiluted. In fact, in the syllabus and
textbook organisation, care has been taken to cover the basics and go further,
to expose students to the newer and emerging horizons of the five domains
— Food and Nutrition, Human Development and Family Studies, Fabric and
Apparel, Resource Management, and Communication and Extension. This
deliberate departure from the earlier convention is to dispel the misconception
about the discipline being limited in focus and scope to domestic science, and
art and craft. The effort is also to create an interest in the field for its varied,
multidisciplinary strengths, both in terms of quality education and potential
for professional avenues.

In each chapter from Unit 2 onwards, the textbook has been designed
to inform the learners about the significance and scope of each domain, the
multiple thrusts that exist and are emerging. Each unit spells out the basic
concepts, requisite knowledge and skills in each thrust area and delineates
the career avenues and the preparation required for them in order to make
informed career choices.

Unit 1 is about work, life skills, careers and livelihoods. It starts with a
description about meaningful work and moves on to point out the need to
balance work with rest and recreation, to ensure a good standard of living
and quality of life. Further, the chapter elaborates on success and happiness
in work life resulting from wholesome attitudes and approaches to work. An
attempt has been made therein to introduce and sensitise youth to ethics,
social responsibility, volunteerism and dignity of labour. In this context, it is
pertinent to discuss the rich heritage of traditional occupations of India, with
a view to informing the students that with creativity and innovation, there
are immense opportunities for a satisfying career. The immense potential of
entrepreneurship as a challenging career avenue is brought to focus to further
the interests of the youth, especially for those who would like to be their own
masters, to create employment for others while being gainfully self-employed.
The unit also delves into the importance of a healthy work environment and the
need to sustain good occupational health, while being aware of occupational
hazards and safety measures required. It is felt that youth of today need to
understand current issues including work in the context of age (child labour
and engaging senior citizens) and gender ( women and work). In this context,
it is felt that the school(s) could invite ‘guest faculty or experts’ to interact
with the students to enable them to obtain first hand realistic information.
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Teachers should note that considerable theoretical inputs are required
for students and learners to gain deeper understanding and appreciation
of the different areas in each domain. Therefore, some basic theoretical
information has been included in each unit. This theory-based content should
provide adequate material for testing students’ achievement in acquisition of
knowledge. Further, based on student interest and capability, and region—
specific resources and facilities, teachers may motivate and help students to
obtain more information in areas and issues of their interest. The inclusion
of review questions, activities, exercises, practicals, field visits and reporting,
are envisaged as opportunities for students to develop reading and writing
skills as well as critical and analytical thinking. Gathering and processing
information is important per se. However, students should be encouraged to
think and discuss the various issues and topics delineated in this textbook
as a means of helping youth to think, construct knowledge and articulate. All
these experiences have been deliberately introduced so that learning may be
meaningful and enjoyable.

It may be noted that in the units, the authors have included several
activities and exercises, which are suitable and would enhance learning as
well as relieve the tedium of classroom instruction. It is expected that teachers
and students would decide upon the number of activities and exercises they
can honestly complete within the academic year. Teachers may encourage
students to do as many as possible in and outside the classroom to ‘fan the
flame’ of curiosity and joyful learning. Use of ICT has been recommended in
these textbooks for seeking information, for making power point presentations,
designing educational and promotional materials. In all units, wherever
possible, teachers are advised to ensure that the students have exposure and
practice with ICT for various purposes.

In addition, a number of inter-disciplinary projects have been included.
Every student should have an opportunity to participate in any one project,
and it is expected that students would have an opportunity to participate in
the chosen project either in groups or in pairs. Since the learners may be
relatively unfamiliar with conducting projects, it is essential that the project
be guided by the teacher throughout, from the planning stage to execution
and report writing.

The syllabii for all chapters delineated in further detail are given herein.
In the process of developing the textbook, the teams have expressed the need
for highlighting and including and deleting some selected issues. Thus, some
modifications have emerged that are indicated in a tabular form.
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Class XII Syllabus printed in
Class XI textbook

Modifications in the Class XII
textbook

Unit I: Work, livelihood and
career; Preparation, choices and

selection

° Work, age and gender

° Occupational heritage of
India

° Career options

° Entrepreneurship and self
employment

° Life skills for career building

Unit I: Work, livelihood and career

° Quality of Life

° Social Responsibility and
Volunteerism

° Traditional Occupations of
India

° Work, Age and Gender

° Attitudes and Approaches to

Work
° Life Skills and Quality of
Work Life
° Work and Work Environment
° Entrepreneurship

Unit II: Career Opportunities

Scope of Human Ecology and
Family Sciences in higher
education and careers

Major concepts, relevance and
skills in the following areas

Career Opportunities

Scope of Human Ecology and
Family Sciences in higher
education and careers

Major concepts, relevance and
skills in the following units

A. Nutrition, Food Science
and Technology

Specific Careers and Areas

° Clinical nutrition and
dietetics

° Public nutrition and health

° Catering and food services
management

° Food processing and
technology

° Food quality and food safety

Unit II: Nutrition, Food Science
and Technology

Specific Careers and Areas

° Clinical Nutrition and
Dietetics

° Public Nutrition and Health

° Catering and Food Services
Management

° Food Processing and
Technology

° Food Quality and Food Safety
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Class XII Syllabus printed in
Class XI textbook

Modifications in the Class XII
textbook

B. Human Development and
Family Studies

Specific Careers and Areas

° Early childhood care and

education
° Guidance and counselling
° Special education and

support services

° Support services for children
in difficult circumstances

° Management of institutions
and programs for children,
youth and elderly

Unit III: Human Development and
Family Studies

Specific Careers and Areas

° Early Childhood Care and

Education
° Guidance and Counselling
° Special Education and

Support Services

° Management of Support
Services, Institutions and
Programmes for Children,
Youth and Elderly

C. Fabric and Apparel
Specific Careers and Areas

° Care and maintenance of
fabrics in institutions

° Design for fabric and
apparel

° Retailing and merchandising

° Production and quality

control in garment industry

° Museumology and textile
conservation

Unit IV: Fabric and Apparel

Specific Careers and Areas

° Design for Fabric and
Apparel

° Fashion Merchandising

° Production and Quality

Control in Garment Industry

° Textile Conservation in
Museums
o Care and Maintenance of

Fabrics in Institutions
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Class XII Syllabus printed in
Class XI textbook

Modifications in the Class XII
textbook

D.

Resource Management

Specific Careers and Areas

Unit V: Resource Management

Specific Careers and Areas

° Human Resource ® Human Resource Management
M o1
anagement ® Hospitality Management
° Hospitality management . —
® Ergonomics and Designing of
° Designing of interior and Interior and Exterior Spaces
exterior space ® Event Management
° E t t .
vent managemen ® Consumer Education and
° Consumer services Protection
E. Communication and Unit VI: Communication and

Extension

Specific Careers and Areas

Management of development
Programmes.

Development communication
and journalism

Media management and
advocacy

Media design and
production

Corporate communication
and public relations

Extension

Specific Careers and Areas

Development Communication
and Journalism

Advocacy

Media Management, Design
and Production

Corporate Communication and
Public Relation

Management of Development
Programmes

xiil
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PRACTICALS AND PROJECTS

Class XII Syllabus printed in
Class XI textbook

Modifications in the Class XII
textbook

Nutrition, Food Science and
Technology

1. Qualitative tests on food
adulteration
2. Development and preparation

of supplementary foods for
nutrition programmes

3. Planning messages for
nutrition, health and life
skills using different modes
of communication for
different focal groups

4. Preservation of foods
using traditional and / or
contemporary methods

S. Packaging and study of shelf
life of the prepared products

Nutrition, Food Science and
Technology

® (Qualitative tests on food
adulteration

® Development and
preparation of
supplementary foods for
nutrition programmes

® Planning a menu for a
school canteen or midday
meal scheme

® Modification of a normal
diet to soft diet for elderly
person

® Design, Preparation and
Evaluation of a processed
food product

Human Development and Family
Studies

6. Preparation and use
of teaching aids, using
indigenous and locally
available material to
communicate socially
relevant messages for
children, adolescents and
adults in the community

7. Conducting mock sessions
among peers in career
guidance, nutrition
counseling and personal
counseling under supervision

Human Development and Family
Studies

® Preparation and use
of teaching aids, using
indigenous and locally
available material to
communicate socially relevant
messages for children,
adolescents and adults in the
community

® Conducting mock sessions
among peers in career
guidance, nutrition counselling
and personal counselling

under supervision

Xiv
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Fabric and Apparel

8. Preparation of articles
using applied textile design
techniques: tie and dye/
batik/block printing

9. Application of quality control
techniques in garment

industry:
a. Fabric inspection
b. Quality of seams

and notions
C. Size labels
d. Packaging

10. Care and maintenance of
fabric products:

a. Mending
b. Cleaning

C. Storage

Fabric and Apparel

® Preparation of articles
using applied textile design
techniques: tie and dye/batik/
block printing

® Developing a female fashion
figure

® Application of quality control
techniques in garment
industry:

a. Fabric inspection

b. Quality of seams and
notions

c. Size labels

® Care and maintenance of fabric

products:
a. Mending
b. Cleaning

Resource Management

11. Open an account in bank/
post office. Learn basic
banking operations (Mock
exercises in the lab with real
bank forms)

12. Application of traditional/
contemporary techniques of
home decorations:

a. Floor and wall
decorations

b.  Flower arrangement

C. Other forms of local
decorations

Resource Management

® Observe and critically analyse
any event on the basis of the
specified criteria.

® Make a leaflet or a pamphlet
for consumer education (any
one of the following):

a. CPA (Consumer
Protection Act)

b. Consumer
responsibilities

c. Consumer
organisations

d. Consumer problems

® Evaluate an advertisement

XU
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Extension and Communication

13.

14.

Analysis and discussion of
print, radio, and electronic
media with reference

to: focus, presentation,
technology and cost

Communicating with groups
on any one of the following
themes:

a. Social messages- gender
equality, AIDs, female
foeticide, child labour,
rights abuse and other
such themes

b. Scientific fact / discovery

c. Any significant incident/
event

Communication and Extension

® Analysis and disccussion of

print

radio

electronic media with
reference to: focus,

presentation, technology
and cost

XUl
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Class XII Syllabus printed in
Class XI textbook

Modifications in the Class XII
textbook

Projects

Any one of the following may be
undertaken and evaluated:

1.

a. Analysis of traditional

occupations prevalent

in one’s local area, their
beginnings, present status
and challenges faced

b. Analysis of gender

roles, entrepreneurial
opportunities, and
future careers and family
participation

Documentation of any
public/mass campaign being
implemented in own area,
with reference to:

Purpose of campaign
Focal group

c. Modalities of
implementation

d. Stakeholders involved

e. Media and methods used

Comment on the relevance of the

campaign.

3.

Study of an integrated
community based programme
being implemented in own
area, with reference to:

Programme objectives
Focal group

c. Modalities of
implementation

d. Stakeholders involved

Projects

Note: Any one of the following
projects may be undertaken and
evaluated:

1. a. Analysis of traditional

occupations prevalent
in one’s local area, their
beginnings, present
status and challenges
faced

b. Analyse gender roles,

entrepreneurial
opportunities and future
careers and family
participation

Documentation of any
public/mass campaign being
implemented in own area,
with reference to:

Purpose of campaign
Focal group

c. Modalities of
implementation

d. Stakeholders involved

e. Media and methods used

Comment on the relevance of the

campaign.

3.

Study of an integrated
community-based,
nutrition/health programme
being implemented in own
area, with reference to:

a. Programme objectives
b. Focal group

c. Modalities of

implementation

d. Stakeholders involved
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4. Visit to the neighbouring
areas and interviews with
two adolescents and two
adults regarding their
perception of persons with
special needs

S. Take a profile of any one
person with special needs,
child or adult: to find out
their diet, clothing, activities,
physical and psychological
needs

6. Observe and document any
event in your school/ home
or neighbourhood. Evaluate
the same with respect to:

a. Relevance

b. Resource availability
and mobilisation

c. Planning and
execution of the event

d. Financial implications

e. Feedback from
stakeholders

Suggest modifications for the
future.

4. Visit to the neighbouring
areas and interviews with
two adolescents and two
adults regarding their
perception of persons with
special needs

S. Profile any one person with
special needs, child or
adult, to find out their diet,
clothing, activities, physical
and psychological needs

6. Plan and execute any event
in your school. Evaluate the
same with respect to:

a. Its relevance

b. Resource availability and
mobilisation

c. Planning and execution
of the event

d. Financial Implications

e. Feedback from
stakeholders

f. Suggest modifications for
the future.

7. Planning messages for

nutrition, health and life
skills using different modes
of communication for
different focal groups.

8. Market survey of processed
foods, their packaging and
label information.

Xviil
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Constitution of India

Part IV A (Article 51 A)

Fundamental Duties

It shall be the duty of every citizen of India —

(a)

(b)

(c)
(d

(e)

()
(2)

(h)
@)
V)

*(k)

Note:

to abide by the Constitution and respect its ideals and institutions, the
National Flag and the National Anthem;

to cherish and follow the noble ideals which inspired our national struggle
for freedom;

to uphold and protect the sovereignty, unity and integrity of India;

to defend the country and render national service when called upon to
do so;

to promote harmony and the spirit of common brotherhood amongst all
the people of India transcending religious, linguistic and regional or
sectional diversities; to renounce practices derogatory to the dignity of
women;

to value and preserve the rich heritage of our composite culture;

to protect and improve the natural environment including forests, lakes,
rivers, wildlife and to have compassion for living creatures;

to develop the scientific temper, humanism and the spirit of inquiry and
reform;

to safeguard public property and to abjure violence;

to strive towards excellence in all spheres of individual and collective
activity so that the nation constantly rises to higher levels of endeavour
and achievement;

who is a parent or guardian, to provide opportunities for education to
his child or, as the case may be, ward between the age of six and
fourteen years.

The Article 51A containing Fundamental Duties was inserted by the Constitution
(42nd Amendment) Act, 1976 (with effect from 3 January 1977).

*(k) was inserted by the Constitution (86th Amendment) Act, 2002 (with effect from
1 April 2010).
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WORK, LIVELIHOOD
AND CAREER




WORK, LIVELIHOOD
AND CAREER

LEARNING OBJECTIVES

After completing this chapter, the learner will be able to:

explain meaningful work, livelihood, careers and entrepreneurship.
understand the concepts of standard of living and quality of life.
know the importance of social responsibility and volunteerism.

explain the attitudes and approaches that contribute to quality of
work life and successful careers.

be sensitive to the issues of work in relation to traditional occupations
and special groups namely women, children and elderly.

describe the characteristics of a healthy work environment

INTRODUCTION

Deciding a career for oneself is not an easy task. On one hand, there
are several career avenues to choose from, and on the other, for a young
person, aptitude and talent are yet to be identified and recognised. Also in
some cases, interests are very diverse. Thus, it is not easy to make a choice.
In order to make the right choice, it is essential that youth be exposed to
different possible options. First, it is important to explore oneself in order
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to identify one’s own aptitudes, talent, personal preferences, needs and
aspirations. Then the exploration of options must start, in which one tries
to combine one’s strength for personal benefit as well as social contribution.
An appropriate choice will bring the person success and satisfaction.

Work and Meaningful Work

Work is primarily an activity that all human beings have to perform and
through which each one ‘fits’ into the world, creates new relations, uses
an individual’s unique talents and skills and above all, learns and grows
to develop one’s identity and a sense of belongingness to society. Work
can be described as essential activities undertaken for a purpose or out of
necessity.

Work is central in all cultures, although every culture has its own values
and perceptions about it. In fact, work essentially constitutes the bulk of
daily life activities for all human beings. The type of work undertaken by
people depends on several factors such as education, health, age, access to
opportunities, globalisation, geographic location, financial returns, family
background and so on.

Most human beings work to acquire money, provide for their families,
and to earn leisure, recreation, play and free time. Work can serve as a
catalyst for developing one’s personal identity and boosting self-esteem.
Work contributes in many forms. When we work, we contribute to
ourselves —our sense of confidence or well-being and for financial gain. We
also contribute to the organisation that employs us by helping to create
better products or a better reputation for the organisation, or greater
profits. Our work has an impact on the quality of life in the world around
us.

It can be rightly said that ‘work is the oil that lubricates the machine of
society’. Not only human beings, but all creatures and elements of nature
are constantly ‘working’, contributing to life itself. In fact, it is the collective
work of humans and nature that gives us our basic necessities, comforts
and luxuries. While in most cases, work primarily enables the worker to
earn a livelihood, there are persons who work ceaselessly for pleasure,
intellectual stimulation, contribution to society per se, despite the fact
that they do not earn any amount of money, for example, the work done
by family members for the family, volunteers, etc. Thus, work is not always
about how much money a person earns; rather it is about whether one
makes a contribution to oneself, one’s family, one’s employers, to society,
to nation or to the world.
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Work may be viewed as:

e A ‘Yob’and a means of making a living’.

° A task, or duty that entails a sense of obligation.

° A means of security of livelihood through securing job and income.
°

‘Dharma’ or duty, an expression of one’s true Self, an expression
of one’s unique talents that influences the quality of life of self and
others around us.

A part of spiritual practice.
A vehicle for one’s creations.
A source of joy and fulfillment.

Working and earning one’s livelihood offers scope for hope, self-esteem
and dignity.
A symbol of status, power and control.

A rewarding experience, a sort of mental or physical workout that can
result in success.

° A means of self development and self-actualisation (reflecting values
and aspirations).

When an individual is involved in meaningful work, s/he develops a
sense of identity, worth, and dignity.

What is meaningful work? : Meaningful work is useful to society or to
others, is done responsibly and is enjoyable to the worker. It enables
the worker to use his/her skills and judgment, to showcase his/her
creativity, or problem-solving ability. Ideally, work should be performed in
an environment that stimulates the development of positive professional
relationships and also brings recognition and/or rewards.

When the outcome or result of the work performed is meaningful or
successful, it contributes to personal growth, instills confidence and self
worth and may eventually even lead to actualisation of full potential. Work
provides opportunities to contribute to the improvement of one’s own life
conditions and that of society in the wider context.

For any person, being involved in work (as an employee or self employed)
that best suits one’s personal attributes, talents or aptitude, competence
and skills is very important. This paves the way for a life long career. So it
is important to choose something to sustain the individual’s enthusiasm
to carry on his/her work. Therefore, the work life for anyone and everyone
should ideally be an expression of one’s potentials and aspirations. Persons
entering work life and also those thinking of building a career can ask
themselves the following questions:

° What are my special talents, traits and interests vis—a-vis an
occupation?
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Is the work stimulating and challenging?
Is the occupation likely to give me a sense of being useful?
Does the job make me feel that I am contributing to society?

Are the ethos and environment of the workplace likely to be suitable to me?

For most persons, it is definitely imperative and obligatory to earn a
livelihood in order to fulfill the basic needs of self and family. Most work
can be for earning money — such work is conventionally referred to as a
job’. However, many individuals choose to go beyond a job, to make a
career, working steadily on a chosen career path. Thus a ‘career’ is more
than just a job. One may distinguish between a job and a career by saying
job is an involvement in work for the sake of it’ whereas ‘a career is driven
by a deep desire to excel and a passionate need to grow, develop and prove
oneself within the chosen field of work’.

There have been changes in concepts about careers over the years.
It is no longer sufficient to get a job. It is very important to continually
upgrade and learn newer skills, update knowledge and build or enhance
competencies, in order to achieve success. Thus, in the modern world,
education should not stop in youth or early adulthood but needs to
continue into one’s middle career years and if necessary, into one’s later
career years.

How does one decide what career to pursue? Many children may choose
to follow in their parents’ footsteps. Others may select careers that differ
from their parents or what their parents might have planned for them.
One of the most important criteria for selecting an avenue is that one must
feel a sense of keen interest and desire for the chosen path. One of the
crucial aspects in making decisions about the choice of career is that one
must find enjoyment in the job, particularly when one assumes financial
responsibility for the family.

Work, Careers and Livelihoods

Work is a set of activities with an intended set of outcomes. Yet it is not
necessarily tied to paid employment, but may include entrepreneurship,
consulting, volunteerism, contract, social work for community welfare
and other professional activities. Livelihood denotes the means and
occupation by which a person supports oneself to meet basic needs, and
sustain one’s lifestyle. It involves choice of occupation and career path
and the design of a work lifestyle. On the other hand, careers are unique
to each person and are dynamic, unfolding throughout life. Career is a life
management concept. Growing in one’s career is a lifelong process that
involves managing roles, maintaining a balance between paid and unpaid
work, learning, personal life roles, and making transitions whenever or
wherever necessary to move towards a personally determined future. The
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Webster dictionary defines career as “a field for or pursuit of consecutive
progressive achievement especially in public, professional, or business life”
and work as “the labor, task, or duty that is one’s accustomed means of
livelihood / profession or occupation chosen as one’s life’s work”. Whatever
one chooses, in a holistic sense it should nourish body as well as mind and

benefit self as well as others.

Work has several perspectives. By and large,
the popular connotations of work are:

(i) Work as a job and livelihood: Here work
is mainly a source of income enabling
desired outcomes; for instance, doing a
job to support one’s family. The person
finds job satisfaction primarily from
the income earned.

(ii) Work as a career: The person views
his/her work as a path to progressively
ascend professionally in terms of
higher posts/positions, status, pay,
and responsibility. A person who works
for a career will dedicate considerable
amounts of time and energy to the
work, because these are temporary
costs of future gain. Such a person
gets job satisfaction from continuing
advancement and achievements.

(iii) Work as a calling: Seeing work as a
calling, a person derives satisfaction
from the work itself. The person
feels called to do the work based on
inner drives and the feeling that the
work derives from an inner or higher
direction.

The following anecdote
illustrates the concepts
discussed hitherto:
Three men were breaking
boulders with strong
hammers. When asked
what they were doing,
the first man answered,
“This is my job, I am
breaking these rocks
into smaller pieces”. The
second man said, “This
is my livelihood. I break
rocks to make a living in
order to feed my family”.
The third man said “I
have a vision, to become
a sculptor and therefore I
am carving a statue out of
this big stone”. The third
man, visualised that
each hammer blow would
contribute to the shaping
of his career, while the
first and second men
were clearly focused on
their job and livelihood.

REVIEW QUESTIONS

e Differentiate between job and career.
e What is meant by meaningful work?

e What are the different ways in which work can be perceived?
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TRADITIONAL OCCUPATIONS OF INDIA

India is one of the richest

countriesasfarasartandculture

are concerned. Few countries in

the world have such an ancient

and diverse culture as does this

country. Despite diversity, there

has been cultural and social

cohesiveness of an enduring

nature. Over the years, the

stability of this culture has been

maintained more through the social and cultural practices, though there
have been some disruptions through foreign invasions and upheavals.

Agriculture has been one of the major occupations for a large proportion
of the population because the climatic conditions in most parts of India
are suitable for agricultural activities. Since almost 70 per cent of the
population lives in rural areas, farming is the largest source of employment
for millions of people. A considerable proportion of them are involved in
farming small plots of land, many of which may not even be owned by
them leading to only marginal production of crops. Such poor yield may
not be even sufficient for family consumption, leave alone permitting sale
of produce for profit. In most parts of the country, some farmers produce
cash crops for sale in urban markets, and in some areas, crops such as tea,
coffee, cardamom and rubber are of great economic importance because
they bring in foreign exchange. India is the largest producer of cashew nut,
coconut, milk, ginger, turmeric and black pepper in the world. It is the one
of the largest producers of fruits and vegetables, spices and condiments
and tea. Yet another important traditional occupation has been fishing
because of the country’s very long coastline.

Handicrafts have been one of the traditional occupations in Indian
villages, and today many Indian arts and crafts are very popular in the
international market and have become a means of livelihood for the rural
folk. Some examples of crafts are wood craft, pottery, metal craft, jewellery
making, ivory craft, comb craft, glass and paper craft, embroidery, weaving,
dyeing and printing, shell craft, sculpture, terracotta, sholapitha craft,
dhurries, rugs and carpets, clay and iron items, etc. Weaving is a cottage
industry in India. Each state has typical woven fabrics, embroideries and
traditional costumes which are suitable for the region-specific climate
and life style. Different regions in India are famous for different types
of weaving. Indian hand-woven fabrics have won acclaim for centuries.
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In the past many of these were made for daily use and others for decorative
purposes. These occupations and many others are reflective of the base of
the socio-economic culture. However, the modern economy has catapulted
such craft items into the global market, earning the country considerable

foreign exchange.
E\

@ N\ ( A
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Shola craft of Odisha Channapatna dolls of Stone Sculpture
Karnataka

Traditionally, the processes, techniques and skills of the crafting and
manufacturing were handed from one generation to the next, to members
within the family. The transfer of this indigenous knowledge and training
thereof, was primarily home-based training, and the know-how and finer
nuances were tightly guarded secrets within closed groups in a given
occupation. In India, the dynamics of religion, caste and occupation
have been tightly interwoven, coupled with hierarchical order of clusters
within the social fabric of the country. There are hundreds of different
traditional occupations, for example, hunting and trapping birds and
animals, gathering and selling foreign produce, garland making, salt
making, tapping of neera or palm sap juice, mining, brick and tile making.
Other inter-generational traditional occupations include priests, sweepers,
scavengers, leather workers, etc.

Like weaving, embroidery and the visual arts, each region of India
has a typical cuisine, comprising a vast variety of local foods cooked with
indigenous ingredients and spices. India is well known for its tasty, tongue-
tickling cuisine which has emerged as a source of livelihood for innumerable
persons, ranging from street food vendors to speciality restaurants and
theme pavilions in 5-star hotels. Many popular traditional foods and spice
mixes and masalas are in demand in other countries.
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Embroidery and Textiles of India
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India has a multiplicity of visual arts that have been in practice for over
four thousand years. Historically, the artists and artisans were supported
by two main categories of patrons: the larger Hindu temples and the
princely rulers of various states. The main visual arts arose in the context
of religious worship. Distinctive regional styles of architecture are seen in
different parts of India, reflecting various religions namely Islam, Sikhism,
Jainism, Christianity and Hinduism, which typically co-existed across the
country. Therefore in different places of worship and mausoleums (burial
chambers), palaces, etc. a great variety of images skilfully carved in stone,
or cast in bronze or silver, or modeled in terra-cotta or wood or colourfully
painted were commonly prevalent, most of which have been preserved in
India’s vast heritage. In the modern scenario, these arts are preserved and
promoted through the efforts of government and several non-governmental
organisations, providing occupational avenues including entrepreneurship.

- ) a N
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Warli Painting of Maharashtra Puppetry Craft

Despite the rich heritage of traditional occupations, in the modern
context, these works of art are gradually losing out to mass—produced
goods, leaving the artisans with meager sources of income on the one
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hand and a gradual erosion of the aesthetic appreciation of fine arts on
the other. Illiteracy, general socio-economic backwardness, slow progress
in implementing land reforms and inadequate or inefficient finance and
marketing services are major constraints that cause this trend. Shrinkage of
forests, depletion of resource base and general environmental degradation
are responsible for various problems faced in this context.

- N\ )

Coconut craft of Kerala Bamboo craft of Assam

These are tremendous challenges and indicate an urgent need for the
revival and sustaining of the indigenous knowledge, know-how and skills
which are fast losing ground. Some of the areas where interventions are
required are design innovations, preservation and refinement strategies,
use of eco-friendly raw materials, packaging, establishment of training
facilities, conservation of traditional knowledge and protection of
intellectual property rights (IPR). It is important for the modern youth and
communities to be aware of the tremendous scope and potential for career
avenues for individuals. In addition, such efforts and initiatives will go a
long way to enhance the income generation potential of the rural folk. It is
worthy to note that the Government of India is making concerted efforts in
this direction. The need of the hour and the challenge confronting Indian
society is to maintain the diversity without the hierarchy or caste-based
work divisions in the democratic milieu.

Visits to local artisans can be arranged by the school. This may be
followed by students preparing resource file on the local traditional
arts, crafts, cuisines.
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An exhibition may be organised to showcase the local traditional arts
and crafts.

WORK, AGE AND GENDER

The age and sex of members of any workforce influence the dynamics of
personal and professional lives, both from the perspective of the individual
(micro perspective) and also that of society and nation(macro perspective).
The health and development of children and women is at stake when
they are forced into labour that is not suitable to their physiological and
psychological state. These segments of the population as well as the elder
population need attention from several perspectives. Let us briefly discuss
the challenges facing these three groups.

Gender Issues in Relation to Work

Nature distinguishes the two sexes clearly in most forms of life, with
biological and functional differences being well established. Human
beings generally differentiate between the two sexes, i.e. men and women.
However, lately India’s Supreme Court has recognised transgender people
as a third gender who are also refered to as transsexual, cross dressers etc.
The differences between men and women range from biological to socio-
cultural. The terms ‘sex’ and ‘gender’ indicate the differentiations from the
biological to the social and cultural perspectives. The term sex and gender
are often used interchangeably, but strictly speaking they have different
biological meanings. Sex refers to the bilogical categorisation based on
genetics, reproductive organs or similar things, whereas, gender is based
on social identity. Male denotes boys and men whereas female denotes
girls and women. The external manifestation of sex is through the primary
sexual organs or the genitals. This difference is due to XX and XY or some
other chromosome combinations. In every society, the social and cultural
practices determine how various genders are expected to behave and the
type of work they do, thus constructing the identity of individual’s right
from an early age which slowly continues to impact all throughout their
growth and development. The members of any society or community are
expected to perform their roles in particular ways as demanded by social
and cultural traditions thereby creating and establishing norms of gender
role identity. Over a period of time, these norms and practices become
stereotyped and then it is considered the normal and expected behaviour
from each one of its members. Although these norms and practices are

Reprint 2025-26

11



12

not written down and there is no rule book for these, they are generally
passed on from one generation to another and continue to be practised.
Therefore, it is said that Gender is socially constructed.

Any deviation from that normal and expected becomes unconventional,
non-traditional and sometimes even defiant. However, with time roles
and behaviours are evolving, resulting in ‘continuity with change’. It can
be seen that the age old assigned roles as bread winner for men and as
home maker for women are in transition. However, in India, women
have all along been engaged in production and in some societies even in
marketing. In rural India, women are intensively and extensively involved
in agriculture and animal husbandry. In urban areas, women are involved
in construction activities or are employed as domestic labour. All these are
working women and have been contributing to the income of the family in
one way or the other. In many families, women are the sole bread-earners.

Despite their active participation in earning and contributing to the
family resources, freedom to make decisions and vogue to independence
are denied to women. Women therefore continue to remain powerless. The
need of the hour is to educate and empower women and give them their
rightful voice and place in society.

Women cannot be empowered until the work they do at home is
valued and is considered equivalent to paid work. The work performed
by women as homemakers has rarely been valued or even counted as
an economic activity. However, there is a saying ‘money saved is money
earned’. The household chores and the domestic work that women do to
support the family, in all stages of their life as mother, sister, daughter,
wife and grandmother, demands energy throughout their lifetime. Such
contributions help other members of the family to perform their roles and
duties more efficiently. Therefore, domestic work done by women needs to
be valued as an economic contribution and productive activity.

Women'’s participation in the workforce outside the home has helped
emancipate the woman as well as improve the family’s resources. Women
have started participating in each sector of the economy, many of them
occupying senior positions. However, this has placed a double burden
on women, since they are still expected to perform most or all of their
household chores and be the primary caregivers.

Issues and Concerns Related to Women and Work

Opportunities of participation by women in the labour market have declined
and they have been marginalised due to the need for skilled workers.
Therefore, to safeguard the interests of women, training facilities to develop
skills need to be increased. Primary earning members are considered to be
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men and women’s earnings are considered supplementary and secondary,
and even if they are sole bread earners, they do not have a similar standing
in the market. Some of the other issues concerning women in modern India
are stress and adverse effects on health, security and safety at work places
without gender discrimination, maternity benefits and social suppor<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>